
 

SSPPEECCIIAALL  
FFEEAATTUURREESS 

The SPRinG (Social 
Pedagogic Research into 
Group work) project 
found that learners 
trained in group working 
skills (e.g. listening, 
communication, 
explaining, feedback) 
improve academic 
performance: 
 Improved reading & 

maths in KS1 
learners (effect sizes 
= 0.22-0.62).

 Improved conceptual 
understanding in 
science in KS2 
learners (effect sizes 
= 0.21-0.58).

 Higher cognitive 
thinking in K3 
learners.         

Vincent Lombardi 
 

“Individual commitment 
to a group effort - that is 
what makes a team work, 
a company work, a 
society work, a civilization 
work”.

You can make mini-wipeboards by laminating an A4 
piece of paper 
 Ask and Lift: Pose a question, ask learners to 

write the answer on the wipeboard, and ask them 
to hold it in the air on your instruction. 

 One Word Summary:  Ask learners to write down 
a single word that summarises the lesson 

 Misconception Check: Learners respond with 
‘TRUE’ and ‘FALSE’ to posed questions.

TThhee MMiinnii--WWiippeebbooaarrdd 

Assessment Corner SSiimmppllee wwaayyss ttoo tteesstt 
lleeaarrnniinngg 

IINN--FFOOCCUUSS 

TThhee FFEE TToooollkkiitt:: 
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Ground Rules for Groups: the 4Rs

Respect: All opinions are respected and valued equally

Responsibility: Every learner is committed to the ground rules

Relationship: Learners trust and support each other 

Results: The purpose of group activity is to achieve a desired goal
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PPrrooffeessssoorr DDaavviidd CClluutttteerrbbuucckk explores how private and public sector 
organisations around the world are getting to grips with the 
management of coaching and mentoring. David looks at ways 
colleges can create and sustain a ‘coaching culture’ starting with 
work teams as the natural fulcrums of change.  

He also reviews the four critical management conversations that 
managers must engage in to manage organisational talent.  This is 
a significantly under-represented area in college institutions, in 
which leadership, employee aspirations and organisational values 
are central to the development of employee potential. 

Getting Grade 1 in 
Leadership & 
Management

Optimising Senior 
Management 
Performance through 
Executive Coaching

The Right Way to 
Manage Talent: 
Developing Internal 
Capability

Leading Improvements 
in Teaching, Learning & 
Assessment

Getting Grade 1 in 
Teaching & Learning

Improving Performance 
through Peer 
Observation

Using Coaching to 
Transform College 
Learning Cultures

Getting Grade in 
Learner Outcomes—
Preparing your OFSTED 
data for inspection.

Keynote Speaker: 
Johnny Ball

LEADING FURTHER EDUCATION 
2211sstt MMaarrcchh 22001144,, MMaannddoollaayy HHootteell,, GGuuiillddffoorrdd 

Science and maths broadcaster JJoohhnnnnyy BBaallll leads next month’s 
National Conference line-up and will discuss his revolutionary 
work in colleges to turn Maths teaching into an exciting, 
motivational and hands-on experience for learners that 
transforms their confidence and critical thinking skills. Johnny 
Ball is fondly remembered for the BAFTA-winning ‘Think of a 
Number’, but these days he is writing books, advising 
companies and collecting honorary doctorates in recognition of 
his ground-breaking work in Maths and Science.

FFEE lleeaaddeerrsshhiipp uunnddeerr tthhee mmiiccrroossccooppee!! AA ffooccuuss oonn 
ccrreeaattiinngg tthhee rriigghhtt ccuullttuurree ffoorr eexxcceelllleennccee ttoo tthhrriivvee...... 

CONFERENCE OBJECTIVES 

 Johnny Ball 
 Toni Fazaeli, CEO of 

Institute for Learning 
 Matthew Coffey, 

OFSTED’s Director for 
Learning & Skills 

 Prof. David Clutterbuck, 
International Expert on 
Coaching 

 Prof. Helen Colley, 
Cultural Change Expert 

 Lynne Sedgmore CBE, 
CEO of 157 Group 

 Mike Davis, former 
principal HMI for FE and 
co-author of the CIF 2012 

 Geoff Petty, Author of 
Teaching Today and 
Evidence-Based Teaching

 Julian Appleyard, 
Principal, Rochdale Sixth 
Form College 

 Stephen Grix, Co-
Principal, Mid-Kent 
College 

Date & Venue: 21 March 2014
Mandolay Hotel & Conference Centre,
36-40 London Road, Guildford, Surrey, GU1 2AE.

Delegate Rate: £289.00 exc. VAT/ £346.80 inc VAT
E-mail your booking to gradeonetraining@newbubbles.com

AAtttteenndd tthhiiss eevveenntt iiff yyoouu wwaanntt ttoo:: 
 

 Examine the implication of recent funding changes on leadership and management 
priorities  

 Consider innovative strategies for managing large cultural change projects  
 Examine  successful approaches to analysing and preparing OFSTED data and 

managing short-notice inspections 
 Evaluate links between coaching and organisational performance 
 Consider innovative methods for embedding whole-college creativity and numeracy 

FF EE AA TT UU RR II NN GG  II NN TT EE RR NN AA TT II OO NN AA LL  SS PP EE AA KK EE RR .. .. ..  

DDaavviidd CClluutttteerrbbuucckk 

WWoorrkksshhoopp TTiittlleess 



 

 It can be difficult to assess 
individual attainment when 
work is produced by a group. 

 Powerful personalities can 
dominate a group. 

 Verbal instructions can be 
easily forgotten and groups 
may then rely on the teacher 
to provide all of the required 
information. 

 Some learners may contribute 
little or nothing and simply 
become ‘passengers’.

 While the teacher is observing 
or helping one group, other 
groups may stray from the 
task and get distracted. 

 Groupwork usually involves 
methods that take up much 
more time than whole-class or 
teacher-centred learning 
methods. 

 Learners may get bored with 
working with the same people 

 Learners, left to their own 
devices, will tend to form 
groups with their friends, 
restricting the scope of 
interaction. 

 It can be difficult to regain the 
group’s attention once the 
group task has come to an 
end. 
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Group work can be successful in almost all courses, regardless of size or content. 
Performing lab experiments, writing reports, solving mathematical problems, designing 
projects for presentation, preparing briefings or position papers — these are a few examples 
of how learners can work in pairs or small groups.  
SSttrreennggtthhss:: 
 Learners working in small groups tend to learn more of what is taught and retain it longer than 

when the same content is presented in other instructional formats. 

 When learners feel connected, engaged, and included, they feel more satisfied with their courses.  

 Group work provides learners with more "real world" experience, because most of them will indeed 
be spending much of their working lives developing projects in groups.  

 Groups often provide more of a sense of "shared purpose" in a class, which means that learners 
feel a greater sense of dedication to the material.  

 Group interaction helps learners to understand how other learners think and behave, and is 
important  as a way of breaking down barriers, challenging traditional assumptions and promoting 
co-operation. 

TT OO PP  TT II PP SS  FF OO RR  SS UU CC CC EE SS SS FF UU LL  GG RR OO UU PP WW OO RR KK  

When group work is not managed effectively, 
learners may start to question the validity of the 
exercise, particularly if this is not linked to their assessment needs. However, group work 
that is planned into your scheme of work, that enables learners to experience material in a 
different way, that promotes ‘learning-by-doing’ and encourages the application of newly 
acquired knowledge and the development of specific subject-related skills can be a 
powerful recipe for success. Remember to: 

11.. SSeett tthhee TTaasskk:: 
 The task is clear and tangible outcomes that can be linked to the learners’ assessment needs.
 Time for the task is set in advance. 
 For complex tasks, written instructions accompany verbal instructions. 
 Tasks differentiate by being open, graduated and challenging (some higher-order activities on 

Bloom’s taxonomy e.g. analysis, synthesis, evaluation).

22.. LLeeaarrnneerrss WWoorrkk oonn TTaasskk:: 
 A group scribe is appointed (by the group or teacher) to record ideas and progress. 
 The teacher checks on each group at periodic intervals to ensure progress is being made against 

the task outcomes. Setting interim milestones for each group often works effectively. 
 Challenging time constraints are given (i.e. the task doesn’t go on too long).
 The person acting as scribe is rotated. 

33.. CChheecckk aanndd CCoorrrreecctt:: 
 Feedback follows a ‘medal and mission’ approach (Petty, 2008). A medal (praise, prize) for 

progress made against the task outcome(s) and a mission to improve performance. 
 Interventions are judged according to the progress made by the group, with lesser or greater levels 

of intervention provided to move the group to the next ‘milestone’. The group is challenged to find 
their own solution to encountered difficulties before the teacher provides ‘an answer’.

FFeeeeddbbaacckk && RReevviieeww:: 
 Every group is asked for their findings and no single group provides all the answers. 
 The teacher uses an ‘assertive questioning’ style that encourages the class to debate what they 

found before an ‘answer’ is given away.
 Key learning points are written up on the wipeboard for whole class review. 
 Learners take notes or a handout is provided summarising the key points from the exercise. 
 Learning points from the group exercise become the focus of the next session’s recap.

PPiittffaallllss ttoo GGrroouuppwwoorrkk 

It is not uncommon in training sessions for 
delegates to state: “It’s all very well doing all 
these activities, but I simply don’t have the 
time because I have to get through the 
syllabus”. This is a consistent error that 
teachers make - covering content does not 
equate to developing learner understanding!  

The following tasks give learners 
experience of working in teams 
and enable them to think about 
what their group ‘stands for’.

 Produce a picture to represent 
the course. 

 Design a course mascot, 
including patterns, material 
specifications, instructions on 
how to make it. 

 Write a course-related poem. 

 Produce an advertising leaflet 
to encourage people to attend 
this course. 

 Design and prepare a role-
play of how to deal with one of 
the problems raised by 
learners earlier in the course. 

 Write a set of course 
handouts or ‘Frequently-Asked
-Questions’ which give 
answers to questions raised 
earlier. 

 Design and draw a course 
logo. 

EEaarrllyy GGrroouupp TTaasskkss 



 

CC OO -- OO PP EE RR AA TT II VV EE  GG RR OO UU PP  AA CC TT II VV II TT II EE SS  

“Research on co-operative learning is one of the greatest success stories in the history of 
educational research” (Slavin et al, 2003). The work of Robert Marzano and John Hattie 
suggest effect sizes for co-operative learning tasks of around 0.59-0.73 (i.e. learners learn 
30%+ more effectively when doing these tasks than via more passive forms of teaching).  
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JJIIGGSSAAWW 
Groups with five learners are set up. Each group member is 
assigned some unique material to learn and then to teach to his 
group members. To help in the learning learners across the class 
working on the same sub-section get together to decide what is 
important and how to teach it. After practice in these "expert" 
groups the original groups reform and learners teach each other. 
(Wood, p. 17) Tests or assessment follows. 

TTHHIINNKK--PPAAIIRR--SSHHAARREE 
Involves a three step cooperative structure.  During the first step 
individuals think silently about a question posed by the instruc-
tor.  Individuals pair up during the second step and exchange 
thoughts.  In the third step, the pairs share their responses with 
other pairs, other teams, or the entire group. 

TTHHRREEEE--SSTTEEPP IINNTTEERRVVIIEEWW 
Each member of a team chooses another member to be a part-
ner.  During the first step individuals interview their partners on 
the current topic by asking clarifying questions. During the sec-
ond step partners reverse the roles.  For the final step, members 
share their partner's response with the team. 

RROOUUNNDD RROOBBIINN BBRRAAIINNSSTTOORRMM 
Class is divided into small groups (4 to 6) with one person ap-
pointed as the recorder. A question is posed with many answers 
and learners are given time to think about answers.  After the 
"think time," members of the team share responses with one 
another round robin style. The recorder writes down the answers 
of the group members. The person next to the recorder starts 
and each person in the group in order gives an answer until time 
is called. 
TTHHRREEEE MMIINNUUTTEE RREEVVIIEEWW 
Teachers stop any time during a lecture or discussion and give 
teams three minutes to review what has been said, ask clarifying 
questions or answer questions. 

NNUUMMBBEERREEDD HHEEAADDSS 
A team of four is established. Each member is given numbers of 
1, 2, 3, 4. Questions are asked of the group. Groups work togeth-
er to answer the question so that all can verbally answer the 
question. Teacher calls out a number (two) and each two is 
asked to give the answer. 

TTEEAAMM--PPAAIIRR--SSOOLLOO 
Learners do problems first as a team, then with a partner, and 
finally on their own. It is designed to motivate learners to tackle 
and succeed at problems which initially are beyond their ability. 
It is based on a simple notion of mediated learning. Learners can 
do more things with help (mediation) than they can do alone. By 
allowing them to work on problems they could not do alone, first 
as a team and then with a partner, they progress to a point they 
can do alone that which at first they could do only with help. 

PPAARRTTNNEERRSS 
The class is divided into teams of four. Partners move to one 
side of the room. Half of each team is given an assignment to 
master to be able to teach the other half. Partners work to learn 
and can consult with other partners working on the same materi-
al. Teams go back together with each set of partners teaching 
the other set. Partners quiz and tutor teammates. Team reviews 
how well they learned and taught and how they might improve 
the process. 

PPeeeerr RReeaaddiinngg TTaasskkss 

QQuueessttiioonn PPaaiirrss:: 
 Learners prepare for the 

activity by reading an agreed 
text. 

 Learners then generate  
questions and answers 
focused on the major points 
or issues raised. 

 At the next class meeting, 
pairs are randomly assigned. 

 Partners alternately ask their 
questions of each other, and 
provide corrective feedback 
on the answers. 

PPeeeerr TTeeaacchhiinngg:: 

 Each learner reads different 
selections of an agreed text 

 Learners are randomly 
paired with each other. 

 Each partner teaches the 
essence of the material to 
each other, and then  the 
whole class is presented 
with a quiz to see how 
effective the peer teaching 
has been. 

 The teacher provides 
feedback and further 
explanation on common 
errors. 

PPeeeerr  JJiiggssaaww:: 

 Learners are randomly 
assigned to each other in 
pairs or small groups 

 Learners are given  the 
same OR different text, 
video or stimulus material 
and read this alone for 5 
minutes. 

 Each partner is asked to 
focus on different points in 
the material (e.g. strengths, 
weaknesses, positive 
impact, negative impact, 
etc) and is then required to 
teach these points to the 
other person(s). 

 Listeners can use questions 
to clarify points, but a strict 
time limit should be given 
for ‘information exchange’

 Each peer provides part of 
the jigsaw and collectively a 
whole topic is covered. 

 Groups are assessed on 
their understanding of the 
points raised across all of 
the individual tasks (so that 
each pair/group is now 
accountable for their 
assessment performance).  

 Teachers ask questions and 
either accept voluntary 
answers from each group 
OR ask specific individuals 
for answers (more 
challenging and increases 
accountability). 

 The teacher provides 
feedback on common errors. 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=q8bwkeivutYILM&tbnid=EQG-GkDP8p8cSM:&ved=0CAUQjRw&url=http://vividmethod.com/a-short-speech-create-a-3-minute-speech-that-rocks/&ei=NwBkUq79L-Kv0QX7p4DYCg&psig=AFQjCNEKcAvW
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=tHs_agpoa5br7M&tbnid=JStvzoeBQBKMdM:&ved=0CAUQjRw&url=http://www.spiritualblessings.org/the-interview-with-god-a-comment/&ei=If5jUqOvAsa90QXl9ICACQ&psig=AFQjCNEHavAAOuRlyOi
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=WR0KhZynERLfLM&tbnid=E0fkltsEzebgMM:&ved=0CAUQjRw&url=http://www.workwithchristy.com/jigsaw-puzzle-mentality/&ei=K_ljUu2mIcTD0QXBxYGYBw&psig=AFQjCNEhJbJBOthOsRAkNdM_SXrqUos
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SSOOLLOO MMooddeell 

Psychologist Bruce Tuckman first came up with the memorable phrase "forming, storming, 
norming, and performing" in his 1965 article, "Developmental Sequence in Small Groups."
He used it to describe the path that most teams follow on their way to high performance. 
Later, he added a fifth stage in 1977, "adjourning" (which is sometimes known as 
"mourning").  
WWhhyy iiss tthhiiss mmooddeell iimmppoorrttaanntt?? 
Your role as a teacher is to ensure that your learners settle into their course as quickly as 
possibly. Right at the start, you need to create opportunities for learners to interact with 
each other. Only when learners feel truly comfortable with each other, and learn to trust 
one another, will the optimum climate for learning be reached. Until then, learners may 
find the process of ‘integration’ stressful and difficult, spawning a number of ’side-effects’ 
which the teacher should be prepared for. Tuckman characterises these dilemmas in his 
ffoouurr ssttaaggeess ooff ggrroouupp ddeevveellooppmmeenntt. 

Bruce Tuckman is currently Professor 
Emeritus of Educational Psychology at the 
Ohio State University, where he is also 
Founding Director of the Walter E. Dennis 
Learning Centre.

SSttaaggee 11:: FFOORRMMIINNGG 
The point at which a group first comes together. It is often 
characterised by shyness, uncertainty and hesitancy among the 
members. Individual roles and responsibilities may be unclear. If a 
leader is present, there is a high dependency on them for guidance 
and direction; if there is no leader, extrovert members may rapidly 
assume some form of leadership role. This stage can last for some 
time, as people start to work together, and as they make an effort 
to get to know their new colleagues. 

SSttaaggee 22:: SSTTOORRMMIINNGG 
With the group now established, there is a period of jockeying for 
position, authority and influence among the members. In classes, 
this is the period of "testing-out" the teacher. Frustrations and 
disagreements emerge that may test relationships and established 
patterns of working. Cliques are most likely to appear in this stage. 
The initial ‘student leaders’ may not survive this period: it is the 
most uncomfortable phase of the group's life — a sort of group 
adolescence. 

SSttaaggee 33:: NNOORRMMIINNGG 
This stage sees members start to resolve their differences, 
appreciate each other’s strengths and respect the teacher’s 
authority. There is a gradual consensus on what the group stands 
for and what behaviour/contribution is regarded as acceptable. 
Members may begin to ask each other for help and seek 
constructive feedback. However, if new tasks are introduced, it is 
not unsurprising to see the group lapse back into a storming phase 
where the process is repeated.  

SSttaaggee 44:: PPEERRFFOORRMMIINNGG 
The team clearly knows what it is doing and why it is doing it. 
Members are ‘strategically aware’ and work cohesively towards the 
attainment of the group’s agreed goals.  There is a much higher 
degree of autonomy present in decision-making, with the teacher 
acting more as facilitator and coach. Processes for working are 
clear and consensual, disagreements are constructively addressed 
and tasks can be delegated to group members with confidence.  

SSttaaggee 55:: AADDJJOOUURRNNIINNGG ((‘‘MMOOUURRNNIINNGG’’)) 
Classes, like many teams, have a finite time and eventually are 
disbanded as the course comes to a close.  Members who have 
worked alongside each other for a period of time may find this 
stage difficult, particularly if the future looks uncertain. In this 
stage it is the wellbeing of group members rather than the team’s  
performance which is the primary focus. 

TTeeaacchheerr TTiippss ffoorr GGrroouupp DDeevveellooppmmeenntt:: 

FFOORRMMIINNGG:: 
 Lessons and activities should be highly structured at the start. 
 Develop a welcoming and controlled atmosphere to allow learner 

interaction to flourish. Class photos are good ‘identity’ makers.
 Let learners know what is expected of them — rules, routines, 

assessments, participation, deadlines, etc. 
 Use activities that encourage learners to self-disclose information 

about themselves and their interests (build learner profiles for each 
member of the class). 

 Train learners in giving feedback to each other. 

SSTTOORRMMIINNGG:: 
 Use teacher-led team-building/co-operative learning activities (e.g. 

jigsaw) that encourage co-operation and open-ended discussions.  
 Wikis and glossaries are good examples of tasks that require whole-

class co-operation and the completion of a ‘group goal’. 
 Use discovery learning and problem-solving exercises (where the 

answer is not known) to stimulate creative thinking between groups. 
 Ensure that groups are frequently mixed up to promote integration in 

the group and to counteract the formation of cliques.  

NNOORRMMIINNGG:: 
 The use of less-structured collaborative exercises and independent 

learning tasks (e.g. case studies, simulations) where groups have a 
high degree of autonomy over the task and its outcomes. 

 Rotate ‘leadership roles’ to develop each learner’s confidence and 
capacity to lead e.g. chairing committees, discussions or debates. 

PPEERRFFOORRMMIINNGG:: 
 Groups set their own targets, identify their own development points 

and recognise how they can improve. Self –assessment, peer 
assessment and peer-to-peer coaching are frequently evidenced. 



 

AA  MM OO DD EE LL  FF OO RR  DD EE VV II SS II NN GG  GG RR OO UU PP  AA CC TT II VV II TT II EE SS  

AA MMOODDEELL FFOORR DDEEVVEELLOOPPIINNGG IINNTTEERRAACCTTIIVVEE LLEEAARRNNIINNGG EEXXPPEERRIIEENNCCEESS WWIITTHH GGRROOUUPPSS 

Paul Tully  (2006) suggested four ways of creating active learning tasks for pairs and 
groups.  

 PPaaiirr - activities that require learners to team up and discuss, solve or explore 
 SShhaarree -- collaborative activities, involving groups, where learners exchange information to 

achieve a goal. 
 CChhaaiirr—simulations and role-plays in which learners play ‘real-life’ characters and roles to 

practise skills and learned routines. 
 AAwwaarree — reflective activities, conducted individually or in groups, which focus on progress 

made and how learners like to learn 
 

EExxaammppllee:: 
TTooppiicc::  FFllooooddiinngg      
SSoouurrccee MMaatteerriiaall::  FFllooooddiinngg:: NNooww tthhoouussaannddss mmoorree ffaaccee eevvaaccuuaattiioonn aass 1144 sseevveerree wwaarrnniinnggss 
aarree iissssuueedd ffoorr TThhaammeess wwiitthh ''ssiiggnniiffiiccaanntt tthhrreeaatt ttoo lliiffee'', 20 Feb 2014, Daily Mail Online, 
 
SSuuggggeesstteedd AAccttiivviittiieess:: 
PPAAIIRR:: 
 WWoorrkkiinngg wwiitthh PPiiccttuurreess:: Pick 4 photographs connected with the story and a/ put them in 

order to tell a story about flooding; b/ pick on photo that best summarises the story; c/ 
use speech bubbles (call-outs) and suggest a conversation between the characters in 
one of the photos; d/ think of 3 words that characterises all 4 photos; 5/ identify 3 
differences between the presented photos; 6/ create a newspaper caption for each 
photograph 

 WWoorrkkiinngg wwiitthh TTeexxtt:: This task is called ‘Headings and Subheadings’. Strip out the title and 
subheadings that the article uses and ask learners in pairs to create a title for the article 
and break it down into a set number of subheadings (the great psychologist Jerome 
Bruner equated ‘structuring’ with learning —when learners are able to structure 
information, they are actively processing it). 

 Ask learners in pairs to generate 5-10 questions (with the answers) on the article and 
then test each other on the answers. Alternatively, they can test another pair in fours. 
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A ‘SShhaarree AAccttiivviittyy’’ is usually one 
of two kinds of tasks:  

 A task that prompts learners 
to  give their opinions in a 
discussion setting. This 
works particularly well if you 
ask learners the week before 
to review the topic in 
question. In our flooding 
example, you might ask 
them to look at the news, 
videos, newspapers etc, and 
form a view as to why the 
floods occurred and who is 
to blame. Next session, run a 
15 minute small group (4-6 
learners) discussion  where 
each learners puts forward 
their views. Film it! 

 A task that provides 
different materials to each 
learner for cascade to the 
group (jigsaw exercise). 

A ‘CChhaaiirreedd AAccttiivviittyy’’ is one in 
which learners research roles/
arguments and then act out a 
debate that tackles the key 
points and disagreements 
surrounding an issue/topic. 

In our flooding example: 

EErriicc PPiicckklleess MMPP,, 
the 
Communities 
Secretary, 
recently 
suggested on 
the news that 
the 
Environmental Agency — who 
maintain the UK’s sea defence 
systems and monitor flooding  - 
had not fulfilled its obligations to 
implement preventative 
measures to minimize the 
effects of flooding and called 
into question their expertise on 
these issues. 

CChhrriiss SSmmiitthh,, 
the Chairman 
of the 
Environmental 
Agency, wrote 
to the 
Guardian to 
complain that 

the government had cut back 
the money it provided to the 
Agency and left it compromised 
in its ability to handle flooding 
crises of this magnitude. 

NNiiggeell FFaarraaggee, 
leader of UKIP, 
has argued for 
overseas aid to 
be stopped and 
re-directed to UK 
flooding victims. 

‘‘SShhaarree’’ AAccttiivviittyy 

‘‘CChhaaiirr’’ AAccttiivviittyy 
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The OFSTED Common Inspection Framework is accustomed to providing measures of achievement in 
teaching, learning and assessment (TLA) for departments to consider, but there is usually a gap 
between this and the practical strategies that individual teachers need on the ground. Here is our 
attempt to give teachers a working framework on which the seven CIF criteria for TLA can be 
implemented. 
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As a class gets to know each 
other, there is a possibility that 
friendship groups or cliques 
emerge which can interfere with 
the smooth running of the 
course. At its worst, some groups 
may not want to work with other  
groups and there may be 
hostility  to or rejection of certain 
classroom members. These are 
the inevitable symptoms of a 
class that has not used group 
activities to promote integration 
and tolerance. When this does 
not happen, then learners  form 
’territories’ and habitual ways of 
working that are not easy to 
undo. 

HHeennrrii TTaajjffeell, a social 
psychologist, proposed the 
‘ssoocciiaall iiddeennttiittyy tthheeoorryy’’ in 1979 
as a way of explaining why 
groups can behave anti-socially 
towards other groups. Like 
Maslow, the great humanist 
psychologist, Tajfel accepted 
that people have a yearning to 
belong, and saw their 
membership of groups as 
something that gave them a 
source of pride and self-esteem. 
In other words, groups provide 
us with a sense of social identity.  
When we belong to one group, 
we show a tendency to enhance 
the status of our own group, and 
diminish the benefits of 
belonging to another group -  i.e. 
we create a ‘Them’ and ‘Us’.

Tajfel went on to propose that 
stereotypes (putting people into 
general categories) is based on 
a normal cognitive process 
where we  tend to exaggerate 
the differences between groups, 
and the similarities of things in 
the same group. 

This cognitive process consists 
of three stages: ccaatteeggoorriissaattiioonn - 
using attributes to ‘place’ people 
into one group or another; ssoocciiaall 
iiddeennttiiffiiccaattiioonn - we adopt the 
identity of the group we see as 
most similar to ourselves, and 
internalise its beliefs and values; 
and ssoocciiaall ccoommppaarriissoonn -  we  
look at other groups and find 
reasons why our own group is 
preferable to justify our 
membership of it.   

Tajfel saw these processes as an 
explanatory framework for group 
aggression, discrimination and 
prejudice, and drew upon the 
racial tensions of the St Paul’s 
riots in 1980 as evidence that 
group membership is significant 
for a person’s social identity.

AA NNeewwbbuubbbblleess PPuubblliiccaattiioonn 
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Ofsted inspection quotes

Ofsted negative
In the less successful lessons, Even in some of the better lessons, 
teachers accept brief answers from more able learners and, 
consequently, they do not deepen their understanding or extend 
their thinking.

PPrroobblleemmss wwiitthh GGrroouuppss 

1. LLeeaarrnneerrss bbeenneeffiitt ffrroomm hhiigghh 
eexxppeeccttaattiioonnss,, eennggaaggeemmeenntt,, 
ccaarree,, ssuuppppoorrtt aanndd mmoottiivvaattiioonn 
ffrroomm ssttaaffff 

 There are clear learner entry criteria for enrolment 
 You expect learners to pass the course and tell them so, and 

set tasks that are achievable and clearly related to the 
course’s assessment requirements

 Schemes of work and course handbooks provide an overview 
of the programme, tutorial points and support mechanisms 
available 

 You regularly express your faith in learners’ abilities to 
succeed on the course and continuously praise their 
contributions, no matter how small 

 You regularly introduce topical, interesting and novel 
materials into your teaching to maintain learner engagement 

2. SSttaaffff uussee tthheeiirr sskkiillllss aanndd 
eexxppeerrttiissee ttoo ppllaann aanndd ddeelliivveerr 
tteeaacchhiinngg,, lleeaarrnniinngg aanndd ssuuppppoorrtt 
ttoo mmeeeett eeaacchh lleeaarrnneerr’’ss nneeeeddss 

 Learner profiles contain initial assessment data, background 
information and learner interests/career aspirations 

 Lesson plans are varied, use differentiated tasks, and focus 
as much on developing skills as developing subject content 

 Learning tasks give learners opportunities to relate personally 
to the new learning material 

3. SSttaaffff iinniittiiaallllyy aasssseessss lleeaarrnneerrss’’ 
ssttaarrttiinngg ppooiinnttss aanndd mmoonniittoorr 
tthheeiirr pprrooggrreessss,, sseett cchhaalllleennggiinngg 
ttaasskkss,, aanndd bbuuiilldd oonn aanndd eexxtteenndd 
lleeaarrnniinngg ffoorr aallll lleeaarrnneerrss 

 Schemes of work should show clearly how study skills, 
evaluation skills and functional skills are integrated into your 
induction and learning programme 

 Your first six weeks concentrates on building learner skills in 
note-taking, summarising and memory aids 

 Differentiated learning outcomes are set for every lesson 
 A selection of extension tasks is available for learners that 

complete their main learning tasks early 
 You regularly give learners choices over what they learn and 

how they do this 

4. LLeeaarrnneerrss uunnddeerrssttaanndd hhooww ttoo 
iimmpprroovvee aass aa rreessuulltt ooff 
ffrreeqquueenntt,, ddeettaaiilleedd aanndd 
aaccccuurraattee ffeeeeddbbaacckk ffrroomm ssttaaffff 
ffoolllloowwiinngg aasssseessssmmeenntt ooff tthheeiirr 
lleeaarrnniinngg 

 There is tracking sheet of formal assessment marks showing 
group progress against assessment tasks 

 All learners understand the assessment criteria they are 
working to and can articulate the differences in standards 
between PASS, MERIT and DISTINCTION, or other grade 
boundaries used 

 Written and practical assignments have specific targets set 
for improving learning 

 Recap, self-assessment, peer-assessment and peer-tutoring 
tasks are integrated into the course scheme of work 

5. TTeeaacchhiinngg aanndd lleeaarrnniinngg ddeevveelloopp 
EEnngglliisshh,, mmaatthheemmaattiiccss aanndd 
ffuunnccttiioonnaall sskkiillllss,, aanndd ssuuppppoorrtt 
tthhee aacchhiieevveemmeenntt ooff lleeaarrnniinngg 
ggooaallss aanndd ccaarreeeerr aaiimmss 

 Schemes of work show clearly how English and Mathematics 
skills are integrated into the learning programme, with 
specific reference to the skills identified in the adult core 
literacy and numeracy curriculum 

 Links between English and Maths skills and those needed in 
relevant professional domains are repeatedly emphasised. 

6. AApppprroopprriiaattee aanndd ttiimmeellyy 
iinnffoorrmmaattiioonn,, aaddvviiccee aanndd 
gguuiiddaannccee ssuuppppoorrttss lleeaarrnniinngg 
eeffffeeccttiivveellyy 

 You monitor each learner’s progress in the classroom against 
set learning outcomes, taking account of the speed of 
progress, and intervening to ensure they achieve. 

 You set clear rules for how the session is to be managed and 
conducted, and misbehaviour is redressed immediately 

 Learning tasks are managed against set timeframes and 
focus is maintained by prompting learners to work within 
these timeframes 

7. EEqquuaalliittyy aanndd ddiivveerrssiittyy aarree 
pprroommootteedd tthhrroouugghh tteeaacchhiinngg 
aanndd lleeaarrnniinngg.. 

 Learning materials are produced so that all learners can 
access them, including set roles for teaching assistants 

 Regular opportunities for collaboration are planned 
 Learners are clear about the most effective ways to 

communicate with each other 
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110011 GGaammeess ffoorr TTrraaiinneerrss 

Bob Pike & Chris Busse, 
1995 

GGRROOUUPPWWOORRKK FFOORR QQUUAALLIITTYY MMAANNAAGGEERRSS

SSTTUUDDEENNTT EENNGGAAGGEEMMEENNTT 

‘‘SSTTEEPP OONN IITT’’ CCHHAARRTT 
How many workshops and group sessions do teachers run where timings for group tasks are not 
carefully monitored and where ‘stretch and challenge’ is missing? The ‘Step-On-It’ chart is very useful 
for tracking group progress against their chosen goal or against a set of agreed milestones needed to 
achieve their goal.  

Date and 
Time

Name of 
group/ 

individual
SStteeppss ttoo bbee ttaakkeenn

How long 
the step 

should take

How long it 
actually 

took

*Cost of this event is £149.00 + VAT          **Cost of this event is £169.00 + VAT 
***Cost of this conference is £289.00 + VAT 

To book yourself onto an event, please e-mail ggrraaddeeoonneettrraaiinniinngg@@nneewwbbuubbbblleess..ccoomm..  

If you can offer a training specialism and your background is in further education, 
we would like to talk to you. E-mail us at ggrraaddeeoonneettrraaiinniinngg@@nneewwbbuubbbblleess..ccoomm.. 

DDaattee EEvveenntt LLooccaattiioonn TTrraaiinneerr 

21.03.14 National FE Conference — Leading Further 
Education*** Guildford Multiple Speakers 

22.05.14 Achieving Grade 1 in Performing Arts** Croydon Tony Davis HMI 

03.06.14 
Improving Learner Achievement: Strategies for 
Building Rapport, Self-Esteem & Positive Thinking* 

Portsmouth Multiple Speakers 

12.06.14 Managing Staff Performance, Motivation & 
Capability** 

Guildford Multiple Speakers 

17.06.14 
Bringing Theory Alive: The Grade 1 Toolkit for 
Vocational Teachers* 

Bracknell Paul Tully 

20.06.14 Achieving Grade 1 in Hair & Beauty** Portsmouth Phil Hatton HMI &    
Mary Mussell 

24.06.14 Improving Motivation & Retention** Portsmouth Arnie Skelton 

26.06.14 Classroom Management* Portsmouth Bradley Lightbody 

03.07.14 Differentiation Masterclass* Portsmouth Paul Tully 

NNEEWWBBUUBBBBLLEESS CCPPDD EEVVEENNTTSS:: SSUUMMMMEERR 22001144

AA NNeewwbbuubbbblleess PPuubblliiccaattiioonn 
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Newbubbles — Experts in Further Education! 

This grid stems from the Pair-
Share-Chair-Aware model on p6 
and is a way of asking group 
members to evaluate their 
performance as individuals and 
as a group - but focus on 
behaviours not people!. 

There are many topics that lend 
themselves to the Decision 
Triangle. Essentially, any topic 
or situation that can be 
analysed in terms of 
constituent factors or 
influences, can be offered as a 
group activity where small 
groups get to decide what 

factor or influence is at the top 
of the triangle (most important) 
and which are near the bottom 
(least important).  

For example, in a teacher 
training class, you might ask 
learners  what top 10 skills they 
think are demanded by 
employers, and then compare 
their answers to published 
surveys by the CBI 
(Confederation of British 
Industry). In a History class, you 
might ask learners what 10 
factors were most influential in 
causing World War 1. In a 
Biology class, what 10 
functions are carried out by the 
blood system; in a Sociology 
class, what 10 factors are most 
likely to lead to success at 
school, etc. 

DDeecciissiioonn TTrriiaannggllee 

TThhee GGrroouupp RReefflleeccttiioonn 

FFuurrtthheerr RReeaaddiinngg 

OOFFSSTTEEDD RReeaaddyy 

What I did 
that helped 
the group 

What I did 
that 
hindered the 
group 

What other 
people did 
that helped 

What other 
people did 
that 
hindered 


